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The Newman Awards

From Oxford to Moraga: Newman’s Undergraduate
Back in 1990, Brother Oscar DeSales Perez and I were looking for a way
to celebrate and improve the process of writing essays in the Collegiate Seminar
program. Seminar had just introduced the principle of fifty percent discussion and
fifty percent writing for grading, and we were looking for a way to find interesting
essay models for all Seminar students, first years and beyond, to display new styles
and new ideas. It was also the year of a Cardinal Newman Conference at Saint
Mary’s College of California, and Brother DeSales found a copy of Newman’s own
Undergraduate magazine from 1819 at Oxford University. This copy is still in the
SMC Library, and it inspired our project.
At the age of eighteen, John Henry Newman, the future Cardinal Newman
of England, created the little magazine while he was a student at Oxford University.
The magazine served as a place where he and his friends could express their
thoughts about their reading. He wanted his fellow students to have a place to apply
what they were learning to their own lives and to the burning questions of their
time. He named the magazine after its writers and its audience: The Undergraduate.
Newman invented his magazine to continue serious discussions and debates in
writing among his Oxford friends; he created a forum where students could talk to
each other about issues that mattered to them. In short, he wanted students to listen
to and write for each other.
In 1991, we modeled our Seminar magazine after Newman’s Oxford
magazine: we collected Greek Thought and Modern Thought essays from Fall
1990 Seminars, and we figured out ways to compare the writing, giving the
winners awards, certificates, and publication. The awards have been presented
at the Annual Newman Luncheon every year since 1991. Brother DeSales and I
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wanted to continue Newman’s inquiring spirit and the spirit of Seminar in these
diverse essays, which have covered a vast array of topics in the past twenty-two
years. Students have written about women’s issues, war and peace, psychology,
anthropology, philosophy, politics, history, drama, and diversity—covering texts
from Homer, Sophocles, Virgil, Marie de France, Chaucer, Jane Austen, Mary
Wollstonecraft, Malcolm X, Gabriel García Márquez, and Toni Morrison. Students
have offered a cornucopia of responses to writers. We have heard two decades of
students talking to each other about important issues we still confront.
Our undergraduate writers disagree with each other, see things differently,
and learn from many voices instead of confining themselves to the voice of their
teacher—a challenging idea. Newman celebrated the essay form for its ability, in
a “few short pages,” to display “gaiety” and “solidity.” He wanted his friends to
speak with pleasure to the events of their own time—to take up the issues of love
and war, family and social class, disease and health.
Newman himself recognized that essays “must court popularity,” rather than
fear it. As a young writer, he recognized the need to understand his readers’ tastes,
“studying their pursuits,” if he were to overcome their “prejudice.” I am quoting
here from Newman’s own introduction to his first Undergraduate magazine and
from my own introduction to our first SMC version. So, be brave and put your own
ideas and words out there for the next edition of our continuing history in writing.
—Barry Horwitz, Founder and First Editor, 1990-2004
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Writing is very easy. All you do is sit in front of a typewriter keyboard
until little drops of blood appear on your forehead.
—Walter Smith
All morning I worked on the proof of one of my poems, and I took out a
comma; in the afternoon I put it back.
—Oscar Wilde
There is always a point in the writing of a piece when I sit in a room
literally papered with false starts and cannot put one word after another and imagine that I have suffered a small stroke …
—Joan Didion

–all quoted in John Trimble’s Writing with Style: Conversations on the Art of Writing.
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A Note From The Editor

Looking Ahead
If the 2012 edition of The Undergraduate, the journal that honors
achievement in Collegiate Seminar writing, looks different to you, that’s
because it is. This year, each prize-winning essay is accompanied by the student
author’s narrative about the genesis of his or her essay, as well as the instructor’s
original prompt or assignment. The journal concludes with some reflections
from a Center for Writing Across the Curriculum adviser on helping Seminar
students. By rendering transparent all of the steps, stages, obstacles, reversals,
and inspirations that are part of the process of producing great Seminar writing,
we hope to show readers not just why each essay is good but also how each
essay got so good.
It seems to be an appropriate time to make changes in this publication
tradition. The Newman Awards and this accompanying journal, The
Undergraduate, are now housed in the Center for Writing Across the Curriculum,
a change that provides service-learning opportunities for the CWAC advisers
who worked during the judging, revising, and production phases. There is a
new commitment at Saint Mary’s College of California to support the writing
that all students will do throughout their college careers, in every department
and discipline. Writing is at the heart of the new Core Curriculum. Writing
is also central to the revised Seminar course sequence, which will promote a
heightened awareness of and attention to the developmental progression of
critical reading, writing and discussion skills, as well as learning outcomes. The
Seminar and Composition programs are renewing their efforts to coordinate
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the ways students learn to write. Students conclude their English 4 course with a
Seminar-style essay, a continuity reinforced by the new shared writing handbook,
John Trimble’s Writing with Style: Conversations on the Art of Writing. Trimble’s
readable, humane approach should help all writers make and appreciate the
connections between writing and thoughtful discussion.
Seminar 1, piloted this fall but thereafter offered to all first-year students in
the spring, still honors significant texts of the great conversation. But in addition to
thinking, talking, and writing about what they are reading, students of Seminar 1
are now encouraged to reflect upon why and how they hypothesize, speculate, posit,
conclude, question, debate, and assert. This commitment to self-conscious learning
is at the heart of The Undergraduate 2012 and is why the journal includes a kind of
anatomy of strong essay-writing. There is, I believe, much to be learned from the
words printed here. Those Seminar instructors who have always used essays from
the journal as models are now getting a glimpse of how some colleagues think about
teaching writing and assigning essays. Additionally, each author’s narrative tells
a unique story of creating, composing, and revising, and all three authors remind
Seminar students that while there is no right way to go about writing a good essay,
all good writing is the product of hours and hours of hard work.

The Seminar Writer at Work
A writer at work is a writer in conversation—at first, mostly talking to her- or
himself, and then eventually, as Joyce Carol Oates claims in The Faith of a Writer:
Life, Craft, Art, “the solitary yields to the communal” (xiii). Retrospective accounts
of this journey have been written by many authors, some of them on our Seminar
reading lists: Alice Walker’s In Search of Our Mothers’ Gardens, Henry James’
Prefaces, Virginia Woolf’s journals, Herman Melville’s letters, Toni Morrison’s
essays on composing Beloved, and more. When authors write about writing, their
tales are both idiosyncratic and universal, but most reveal a “gradual process of
socialization and deepening awareness” as they enter conversations and form
relationships (Trimble 4). Trimble sometimes seems to be talking about Collegiate
Seminar when he describes the labor of writing as a process of “schooling yourself
to be other-oriented,” which involves “reminding yourself, over and over, that good
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writing is good manners” (8). For Seminar students, the conversation may begin
with the author of the text, which then widens to include fellow readers, the Seminar
instructor and his or her writing assignment, and then finally, the audience of the
essay. Trimble, as if to remind readers that they are joining the ranks of the authors
they are reading and writing about, prefaces all of his chapters with commentaries
from authors on the process of writing.
“It’s generally recognized that most people have highly individualized
ways of getting words on paper,” Trimble argues. “Given our quirky methods of
composition, I’m leery of recommending any one way as effective, for the question
always becomes, ‘Effective for whom?’ Each of us finally does the job in the way
that best suits his or her temperament and current deadline. Still, most of us are
desperate enough to be always shopping for alternate strategies, bits of which we
might later incorporate into our habitual method” (12-13). I agree with Trimble. On
the one hand, all writers need to recognize what works best for them, given their
unique learning styles, ways of making sense of the world, habits, and temperaments.
On the other hand, we all as writers have benefited from adding tricks, tools, and
strategies to our repertoire. Some Seminar students look at the essays published
in The Undergraduate and think, perhaps with some envy, wishful thinking, or a
healthy sense of rivalry, “I could do that!” Other students read the prize-winning
essays and feel intimidated, wondering, “How did he do that?”
I hope that this year’s The Undergraduate speaks to those reactions. When I
asked Maria Ferguson, Emily Klingenberger, and Emily Hill to write about writing
their prize-winning Seminar essays, they each responded with some version of the
following: “I don’t know what to write!” But isn’t that how most good writing
begins—drawing a blank while staring at that big blank computer screen? Clearly,
as I hope you will see when you read these three accounts of the writing process,
our prize-winners have a great deal of insight into what good writing requires, and
though their experiences vary, all three would probably agree with the historian
George M. Trevelyan, who said, “What is easy to read has been difficult to write”
(quoted in Trimble 8).
I want to thank the prize-winners and their instructors for their generosity,
bravery, and willingness to share—with peers and colleagues—all that goes
into producing good writing. That same spirit of transparency, collaboration,
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and cooperation has inspired the “Seminar Writing” Moodle site, a resource for
instructors interested in finding or sharing their best essay topics, short-cuts, tricks,
and strategies for incorporating writing instruction into the Seminar curriculum. And
for more models of Seminar writing, please look for the 2012 Newman Honorable
Mention essays posted in a special module on the same Moodle site. Additionally,
this issue of The Undergraduate is now available on the Moodle site as well as the
Center for Writing Across the Curriculum website.
I feel honored to have played a part, as CWAC Writing Coordinator, in all
of these changes and transitions. I very much appreciate the welcome, support,
and inspiration I received from Tereza Joy Kramer and the entire CWAC staff, the
patient wisdom of Charles Hamaker, the encouragement from José Feito and Lisa
Manter, and finally, the practical assistance of Rosa Grundig and Deanne Kruse.
						

—Elise Miller
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Maria Ferguson

Newman Award for Best Greek Thought Homer Essay

The Mortals Themselves
Maria Ferguson

B

ehind every move of the great hero of Homer’s The Odyssey lies a
powerful force, a wise figure that shadows his every step and guides him
along the way. This force is Athena, the bright-eyed daughter of Zeus
and goddess of wisdom. Her omnipresence and the actions she takes on behalf of
Odysseus, along with many other examples of gods meddling in human affairs,
provide clear instances of divine intervention. Poseidon rages against Odysseus,
turning the seas against him; Zeus lays down decrees that shape human events;
and Hermes acts as a messenger for his fellow gods. However, while the gods
sometimes play a major part in the lives of mortals, they do not necessarily
preordain every human event. Though humans tend to blame the gods for their
misfortunes, mortals often create their own suffering. Zeus exclaims in a council
of the gods, “Ah, how shameless—the way these mortals blame the gods. From
us alone, they say, come all their miseries, yes, but they themselves, with their
own reckless ways, compound their pains beyond their proper share” (I.37-40).
Since the gods often help mortals, Zeus’ irritation with the mortals’ ingratitude
seems quite justified—whatever meddling the gods might do to alter human
lives, mortals bring at least some part of their misfortune upon themselves.
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Nearly every page of The Odyssey depicts mortals crying out to
Zeus, complaining about the misfortune he has brought upon them. Every
main character blames his or her miseries upon the gods at some point in the
story, though the mortals almost always take credit for their own successes.
Telemachus blames his troubles with the suitors, his inability to stand up to
them, and Odysseus’ slow return home on the gods (I.283-284), and he declares
outright that “Zeus is to blame” for his uncomfortable situation with the suitors
(I.401). Odysseus likewise blames his entire predicament on the gods, declaring
that the hardship he suffered was inflicted upon him by Zeus (IX.42-43). While
telling stories of his sea voyage, he even blames a hurricane on Zeus (IX.7677). Whether they are discussing the outcome of their lives or the day’s weather,
assigning blame to the gods is built into the Greeks’ very language and manner
of speech. In large and small matters, mortals look to the gods as the root of their
misfortunes.
The human tendency to assign every occurrence—especially the negative
ones—to the gods is relatively understandable because the gods incessantly
meddle in human affairs. However, the mortals often neglect to acknowledge
that the gods often intervene to help rather than to hurt. This holds true for
all the gods, but Athena plays the most obvious role in altering the events of
the story in a positive manner. Without Athena, there would not have been a
story. Assuming Odysseus would have survived the Trojan War without her help
and inspiration, he certainly never would have
Whether they are discussing made it home. Without Athena’s intercession at
the outcome of their lives or
the council of the gods, Odysseus would have
the day’s weather, assigning
blame to the gods is built into remained stranded indefinitely on Calypso’s
island, and Telemachus would have remained,
the Greeks’ very language
young and immature, in his suitor-infested
and manner of speech.
home. Instead, Athena declares, “Odysseus
journeys home—the exile must return! While I myself go down to Ithaca, rouse
his son to a braver pitch” (I.80). With these words, she completely changes the
future of both father and son. She does not simply set events in motion, either.
She accompanies Telemachus nearly every step of the way along his journey,
going so far as to disguise herself as Telemachus in order to prepare his crew
for him, and then she rouses him from sleep so he can leave undetected by the
suitors (II.422-445). After ensuring that Telemachus speaks successfully with
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Nestor and Menelaus and returns to Ithaca safely, Athena also oversees the final
chapters in the journeys of Odysseus and Telemachus. Once she ensures victory
for Odysseus—first by disguising him and later by helping him in the battle with
the suitors—she performs one final act of undisguised divine intervention in
the lives of the mortals. By imposing her will directly upon the Ithacans at the
conclusion of the poem, Athena brings the bloodshed to a halt and commands
the suitors’ families and Odysseus’ family to “make peace at once!” (XXIV.585).
Gods cause misfortune for humans
Gods cause misfortune for
only as punishment or in reaction to mortal
humans only as punishment
action. As Zeus tells Poseidon, “The power is
or in reaction to mortal action.
always yours” to punish mortals for disrespect
(XIII.164). The gods might punish a mortal for disobedience or disrespect, but
by violating the gods’ will, the mortals create their own misfortune throughout
most of the story. Odysseus, for example, might well have had a safe journey
home if he had not been so reckless in seeking out Polyphemus, the Cyclops.
Even after Odysseus blinds Polyphemus, it is not until Odysseus arrogantly
insults him and calls out his name to the Cyclops (IX.560) that Polyphemus
invokes the curse of Poseidon upon Odysseus. Though his men beg him to stop
taunting the Cyclops, asking, “So headstrong—why? Why rile the beast again?”
(IX.550), Odysseus explains,
they could not bring my fighting spirit round. I called back with another burst
of anger, ‘Cyclops—if any man on the face of the earth should ask you who
blinded you, who shamed you so—say Odysseus, raider of cities, he gouged
out your eye, Laertes’ son who makes his home in Ithaca!’ (IX.556-562)

Purely because of his arrogant and pig-headed “fighting spirit,” he condemns
himself and his crew to a long and arduous journey home. Odysseus, in his pride
and anger, brings punishment for his actions down upon his own head, and the
gods simply enforce the punishment.
Odysseus and his crew bring misfortune upon themselves once again
when they open Aeolus’ bag of winds. The men do not need the gods to punish
them in this case—the disaster that sweeps them off course is entirely their own
doing. This time, even Odysseus acknowledges that “our own reckless folly
swept us to ruin” (X.31). The same occurs after they land on the island of the
Cattle of the Sun. Though both Circe and Tiresias warn them to shun the island
and avoid the cattle (XII.398), Odysseus’ men decide to eat the cattle while he
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sleeps and bring about their own destruction. Odysseus blames the gods for
the sleep that allowed his crew to slaughter the cattle without his knowledge
(XII.399). But if he had not allowed his crew to land on the island in the first
place, his crew would never have had
The gods sometimes act as the
the opportunity to eat the cattle and incur
enforcers of punishment, but
even in those cases, the original Zeus’ rage. Though Odysseus and other
offense was that of a mortal. mortals attempt to shirk responsibility
for their actions by blaming the gods
for their miseries, all of these events can be traced back to the mortals’ own
foolishness and recklessness. The gods sometimes act as the enforcers of
punishment, but even in those cases, the original offense was that of a mortal.
In light of the humans’ behavior in The Odyssey, Zeus’ annoyance with
the human tendency to blame the gods for their misfortunes is quite justified.
The gods do much more to help mortals than they do to harm them. Even
when the gods decide to punish humans, their decisions are based on humans’
disrespect, immorality, or direct disobedience in the face of prior warnings.
Often, even when the gods do not play a part in an event, mortals still manage
to harm themselves and persist in complaining that Zeus or the gods in general
have inflicted torment upon them. Perhaps they blame the gods by habit, or
perhaps they prefer to shift the blame away from themselves, but most of the
time, Zeus’ statement is correct. It is in fact the mortals themselves who bring
misfortune down upon their own heads.

Works Cited
Homer. The Odyssey. Trans. Robert Fagles. New York: Penguin Group, 1996.
Print.
—This essay was written for David Alvarez’s Fall 2011 Greek Thought class.
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Author’s Note
The first thing that came to my mind when my Greek Thought Seminar
class received our essay prompts was this: “No. Please, no. Anything but fate!” Fate
is the trump card that nullifies every other argument, and I was sick and tired of
heated debates being squelched by the suggestion, “Well, if it was all fated anyway,
does that even matter?” Bam. Discussion dead. Pushing up daisies. Put it in a coffin
and bury it because it’s never going to see the light of day ever again.
With that in mind, when I looked at the prompt about blame, about how
mortals blame the gods when they themselves are the root of their misfortunes, I got
really nervous. My professor even warned us that we’d have to consider fate as we
decided how to go about our essays, and we could discuss it (or not) as we saw fit.
I chose NOT to discuss it. It was complicated enough discussing whether the gods
were to blame for the hardship that befalls mortals, so I took the first step all writers
have to take as they decide on their thesis: I narrowed.
The prompt was long. I probably read it five times before I was sure of
exactly what it was asking and several more times before I had any idea how I
wanted to answer it. In my head, I broke it up into parts—this phrase refers to this
theme, this part brings in this idea. I started circling, highlighting, and making notes
on the paper until I was satisfied that I knew everything the prompt was asking.
Once I knew the question, it wasn’t too hard to come up with an answer, and
I had a tentative thesis. I didn’t write a full outline, but I made an abbreviated one. I
decided what ideas I would cover, and how it would all flow together. I bounced my
early ideas off my professor, sent him my draft, and he gave me feedback on what
parts could use more evidence.
My final draft was very much a sequential train of thought. A is true because
of B, but we need to realize that B takes place in this way, which means C. In light
of B and C, A makes perfect sense. Use the text for some solid examples and pretty
soon the thesis is proved—subject closed, essay finished, time to print it out and
turn it in because I’m done with this essay forever!
Or not. After my essay was selected as a finalist in the Newman contest,
the revision period began. I went into my first required session with the Center for
Writing Across the Curriculum dragging my feet, wishing I didn’t have to waste
three hours of my life on an essay I had written for a class a semester ago. I was
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pleased by my experience with Anna, my writing Adviser. We went through my
essay multiple times, and each time it made a little more sense, appeared slightly
more focused, and became somewhat clearer. I surprised myself by enjoying my
sessions in the Center for Writing Across the Curriculum, and I was proud of what
I accomplished there with Anna’s help. Since my essay wasn’t as clear as it could
have been when I first submitted it to the contest, I was glad I had the opportunity to
revise it and strengthen my argument. I concluded in my essay that humans in The
Odyssey like to use the gods as scapegoats, but humans are at fault for creating their
own problems: by and large, when disaster strikes, the blame lies with the mortals
themselves.
— Maria Ferguson
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Prompt
Professor David Alvarez
Seminar 020
Fall 2011
Greek Thought
“Ah how shameless—the way these mortals blame the gods. From us alone, they
say, come all their miseries, yes, but they themselves, with their own reckless
ways, compound their pains beyond their proper share.”
The Odyssey, Book I, lines 37-40.
In a four to five page essay, discuss this statement by Zeus, indicating with evidence from the text whether the statement is true within the context of the story.
The paper will be evaluated primarily on your success in developing evidence in
support of your statements and arguments. This is not just an opinion paper; it is
an exercise in constructing an argument based on consideration of the evidence.
The paper must contain explicit references to passages in the text that support
your argument. Rather than use formal footnotes, simply indicate, in parenthesis,
the book and line(s) to which you are referring. The essay must be typed, with appropriate attention to spelling and punctuation, and all pages must be numbered.
The essay is due in class, in hard copy format (do not submit electronic copies),
on Tuesday, September 20th. Late papers will be penalized one complete grade.
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Emily Klingenberger

Newman Award for Best Greek Thought Drama Essay

Man! I Feel Like a Woman
Emily Klingenberger

I

t might be inferred from ancient Greek texts that there are specific gender
roles for women in Greek society. For instance, in Homer’s The Odyssey,
Penelope is praised for being a dutiful wife because she weaves cloth and
waits for her husband. Telemachus tells her a few times to leave the affairs of the
house to him, the man. In Aeschylus’ The Libation Bearers, Electra pours out
libations for her dead father and wishes for vengeance, but she is absent from the
rest of the play when the actual vengeance occurs. These examples suggest that
at the times these stories were written, women in Greek society were expected
to take care of the home, raise children, weave cloth, and satisfy their husbands,
while leaving war and politics to the men. At first glance, Aristophanes’
Lysistrata may appear to be a refreshing relief from these stereotypical women
of previous Greek epics. It is about women fighting and standing up for what
they want rather than what their husbands demand. The play might easily be
interpreted as an early feminist text; unfortunately, this impression is only
superficial. Although the play depicts women breaking the status quo, Lysistrata
still sexually stereotypes women and supports the negative gender roles that
were in place in Greek society.
Aristophanes characterizes the women in his play with negative female
sexuality and gender-role stereotypes: women with little power and prestige. For
instance, when debating the appropriate sacrifice to win favor with the gods for
their quest to end the war, one of the women, Kleonike, suggests, “We slaughter a
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jar of Thasian wine, and swear a mighty oath that we won’t dilute it with water”
(38). This suggestion implies that the women care more for physical luxuries
than they do for their actual cause. In addition, when the women are deprived of
sexual intercourse for a certain duration, they try to sneak away. Lysistrata laments,
“I’ve lost my grip on the girls—they’re
Although the women do succeed in mad for men! …But sly they slip out
their goal, it is not an indication that
in droves” (82). Aristophanes depicts
the play supports women entering
politics or the men’s world. women as being sexual and frivolous,
diminishing the authority they might
have held. Their worries are superficial and trivial. These are not women to be
admired for their strength and cleverness or trusted with running the government;
they are characters of comic relief. As this play is a comedy and the characters are
portrayed humorously, any serious consideration of women actually gaining power
is severely downplayed and, to an audience comprised predominantly of men, easily
laughed off. Although the women do succeed in their goal, it is not an indication
that the play supports women entering politics or the men’s world. Rather, the
stereotypes associated with the women diminish their capacity to govern their city.
Furthermore, when the women use their intelligence and strength rather than wiles
to secure their objective, another stereotype is enforced. When the women take over
the Akropolis and take the city’s funds hostage, they do so by force, fighting off the
men by pouring water on them (54). However, when asked what they are planning
to do with the funds, they reply, “We’ll budget the money,” and they are qualified
to do so as they “budget the household accounts” (64). Aristophanes assumes it is
a woman’s place to take care of the household, so in this scenario, women will run
the state like they run their homes.
Lysistrata, of course, is the exception to the rule of general frivolity among
women. She is arguably a strong female character. Lysistrata devises the plan to
have a sex strike, gathers all the women, and implements the plan. Her actions do
not portray her as weak or as a stereotypical woman. The back-and-forth arguments
between Lysistrata and the commissioner show that she is educated about the affairs
of the state and cares for the consequences of war that the men may overlook (67).
She also knows how she would go about solving the problems she sees in the town.
For instance, Lysistrata claims the women will first “withdraw that crazy Army of
Occupation from the downtown shopping section” and then initiate a city-wide
cleansing (70), bringing the good citizens together in a “single basket of common
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weal and general welfare”(72). The arguments that Lysistrata presents for the
strike are clear and invoke sympathy for the women. Lysistrata argues that women
pay double what men pay for war. As women cannot fight, they must watch both
their husbands and sons ride off to die (72). She also argues about the discrepancy
between the prime of men and women. She laments, “I mourn for the virgins, bedded
in single blessedness, with nothing to do but grow old” (73). While the men are off
at war, the women waste away their youth until they are undesirable to men and can
never marry; when men come back from war, even if they are old, they will have
their pick of any young woman to wed (73). Lysistrata’s passion and eloquence set
her apart as a worthy leader because she is willing to speak out against men.
The positive portrayal of Lysistrata challenging her normative roles
encourages the argument that Lysistrata is an early work of feminist literature;
however, the play fails to meet this standard due to Lysistrata’s position at the end
of the play. Lysistrata does not join the other women in their singing, dancing, and
love-making. She stands apart. By breaking the mold of a proper Greek woman (a
docile, submissive caretaker), Lysistrata is unable to completely resolve society’s
stereotypical expectation. By assuming the role of a leader, one that is stereotypically
held by men, Lysistrata also assumes more masculine qualities, leaving her alone
at the end of the play; she is too masculine to be a wife but too “womanly” to hold
any sort of significant position in the city government. If Aristophanes supported
women’s rights, Lysistrata would not have been condemned to such a lonely
existence.
One may argue that, despite all of the sexist stereotypes, Lysistrata supports
women disturbing their place in society because, ultimately, the women are successful
in their plight, and the men give in to their demand
Lysistrata’s passion and
to end the war. At the end of the play, the women
get what they want, and the men proclaim, “Let eloquence set her apart as
a worthy leader because
us send for Lysistrata. Only she can reconcile our
she is willing to speak out
differences. There’ll be no Peace without her” against men.
(115). The men agree to end the war, proving the
women’s sex-strike successful, and indicating that women hold power over men.
However, no true change occurs at the end of the play. The play concludes with
Lysistrata proclaiming, “Each man stand by his wife and each wife stand by her
husband. Dance to the gods’ glory and thank them for the happy ending” (127),
and everyone begins celebrating. There is no resolution that introduces women into
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politics, even though they have shown they are powerful and clever enough to bring
men to their knees: the women simply reassume their roles as wives. Furthermore,
peace is established through the objectification of a woman. Lysistrata brings out
her maid named Peace, and an agreement
...women hold power over men, but
between Sparta and Athens is reached by
the price of that power is their own
objectification. determining which land (represented by
areas of Peace’s body) each gets to claim.
This objectification is not conducive to the argument that women actually end up
having power since that power was won at the expense of another woman! In the
end, women are still represented as sexual objects.
Lysistrata is no Feminine Mystique. The play discards any trace of female
empowerment in favor of degradation for a cheap laugh. Nevertheless, the play
does propose an interesting dilemma: women hold power over men, but the price
of that power is their own objectification. Women have the power to influence and
lead, but the only way for that power to be acknowledged is to sexually objectify
themselves and live up to society’s stereotype. However, this dilemma is not unique
to ancient Greece; it persists today. The sexualized models on television are readily
called empowering role models, but is this truly the case? They can just as easily be
seen as sex objects: girls objectified by men for men’s pleasure. Is female “sexiness”
powerful or degrading? Even after so many centuries, this paradox of identity has
yet to be solved.
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—This essay was written for Randy Farris’s Fall 2011 Greek Thought class.
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Author’s Note
When reading a story or watching a play, we all look for something—a
character or an experience we can identify with. When we can’t find ourselves, we
find what we want to be: a role model, a Batman or Buffy the Vampire Slayer. Now,
as a woman, I tend to find strong female characters easy to both identify with and
respect. To me, a piece of literature becomes significantly more enjoyable when
there is a woman kicking butt and taking names. Unfortunately, in the majority of
the Seminar texts we read in Greek Thought, I found a significant lack of admirable
women. Penelope is too passive; Electra is too weepy; Helen starts a devastating
war. I thought that I could find some solace in Clytemnestra, and as much as I
defended her in discussion, at the end of the day, she is a murderer and manipulator.
Then I read Lysistrata, and thought, “Here, finally, is a woman that I can
like, a story I can enjoy.” Lysistrata isn’t a Penelope, an Electra, a Helen, or even
a Clytemnestra. She’s a woman leading women toward something important—an
end to war. The play is comedic. It was fun to read and imagine being performed on
stage. When the essay assignments rolled around, I jumped at the chance to explore
the work further.
Initially, my paper was a celebration of the play’s female empowerment,
something other works had lacked. However, as I searched for quotes and examples
from the text to back up my arguments, I discovered something both disappointing
and extremely fascinating. My initial thought that Lysistrata is feminist was based
on a superficial evaluation of the text. The more I read, the more I realized that,
although the play is a comedy, beneath the surface it is not at all funny. Lysistrata
is not the woman leader I first believed her to be. Rather, she is either a woman or
a leader. Aristophanes could not allow her to be both.
So, I wrote my essay. I sat down, found my quotes, organized my thoughts,
and just wrote. Once I had my idea, the paper practically wrote itself…practically.
As with any type of writing, the process was strenuous. I took the rough draft to
the Center for Writing Across the Curriculum just to bounce some ideas off the
Advisers and correct some grammatical issues before it was due. Then I turned it
in like any other paper, never expecting to visit it again. I would like to specifically
thank Melissa Jenkins, who helped me with all the revisions to get this paper printworthy, and also my roommate Radha for listening when I read every single new
edit out loud.
—Emily Klingenberger
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Prompt
Professor Randy Ferris
Seminar 020
Fall 2011
Greek Thought
REMINDER: PAPER 3 ASSIGNMENT
You will refer to page xiii in the reader for guidance on “developing a thesis and
written assignments in seminar,” and provide the following:
DUE TUESDAY NOV. 29th: PROPOSAL: a thesis question, trial thesis statement,
and outline (with text references and page and line numbers from the book which
directly support your thesis). Your thesis should be a clearly defined, arguable point
and supportable topic. You should also develop the counterargument to your thesis
and provide support from the reading. You may write on any reading to date (up
to Final date reading). The outline should be in outline format and include specific
page references supporting your thesis. This should be emailed to (rfarris@stmarysca.edu) and an additional hard copy will be turned in at the beginning of class. I will
email feedback/response to your proposal with suggestions.
DUE FINAL CLASS MEETING, TUESDAY DEC. 13th: The final paper will
be three to six pages in length. Be sure to include the “Works Cited” section at
the end of your paper and a rough draft. The final product should be submitted to
Turnitin.com and emailed to (rfarris@stmarys-ca.edu) by the beginning of class.
Additionally, turn in a hard copy of your essay (with a rough draft attached) at the
beginning of class.
You can refer to the “Guide for Writing Seminar Essays” on p. xv of the reader for
more information.
PAPER 3 OUTLINE / THESIS PROPOSAL DUE TUESDAY NOV. 29th
FINAL DRAFT (WITH ROUGH DRAFT ATTACHED) DUE FINAL CLASS
MEETING, TUESDAY DEC. 13th
Things to consider when you develop your essays:
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1. Response to another view (counterargument to your thesis)
2. Support from text (quotations with interpretations of how they support your
thesis)
3. Compare/contrast to other readings, figures we’ve read about
4. What universal lesson is inferred, applicable to today’s life? (Can you make it
relevant to today?)
5. Simplify thesis statement, provide proof from your interpretation of text
6. Consider discussions in class that you can refer to in your papers (was this
topic discussed in class? If so, what points were made?)
7. Have you organized your paper into a logical argument that flows (from your
outline)?
8. Have you proofread your paper for grammatical errors and assured that it is
grammatically clean?
9. You must provide “Works Cited” section at the end of your paper (sample in
the reader on page xxi)
I really want to encourage you to develop deep thinking in your essays. Try
to challenge yourself to explore topics that require deep analysis and take an
arguable position. You will argue your position and address the counter-position.
Remember, you must submit your final paper (not the outline or thesis proposal)
to: TURNITIN.COM
And remember the Center for Writing:
Free writing assistance and advising is available at the Center for
Writing Across the Curriculum.
The Center is located in Dante 202. The hours are Sunday 5:00-8:00PM
and Monday-Thursday 2:00-8:00PM. To schedule an appointment, call (925) 6314684 during our open hours.
Students of all levels and disciplines are welcome to discuss their work
one-on-one with writing advisers. Our sessions are characterized by peer-to-peer
dialogue, in the model of Burke’s Parlor.
Through collaborative engagement, writing advisers guide peer student
writers to express their ideas clearly and to revise their own papers with an eye
toward audience and purpose. To that end, writers should bring their assignments,
texts, and related material.
Writers visit the Center to brainstorm ideas, to revise drafts, or to work
on specific aspects of writing, such as grammar, citation, thesis development, organization, or research methods. Discussions involve any type of writing, including a poem, a science lab report, an argument-driven research paper, or a scholarship application letter.
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Newman Award for Best 19th & 20th Century Thought Essay

Prostitution: 					
Trading Dignity and 		
Morality to Survive in
Capitalism
Emily Hill

T

hose of us lucky enough to receive a higher education will have a difficult
time understanding what it is like to have to resort to an occupation that
defies an ethical upbringing. Higher education creates a more favorable
position to qualify for jobs that enable a comfortable living. This higher
education, however, costs money. Without enough money, education is virtually
impossible to receive. Some people abandon society’s concept of moral and
dignified professions in order to earn substantial amounts of money to benefit
their families. In George Bernard Shaw’s Mrs. Warren’s Profession, Mrs. Kitty
Warren resorts to prostitution to support herself and eventually send her daughter
to college. Although most would think this line of work would never be an
option, Mrs. Warren uses the opportunity to turn herself into a businesswoman
by becoming a brothel owner. She exemplifies the ideas of Karl Marx; she
transcends being a laborer to become a capitalist. Given the characteristics of
capitalism and the ever-widening gap between the capitalists and the laborers,
Shaw showcases a woman’s ability to better her place in life and what she must
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do to climb the financial ladder to become a capitalist.
Capitalism is a system in which people sell their labor power to a buyer,
increasing that buyer’s capital in return for a wage. This labor power is the
commodity that the laborer can settle with the capitalist, and after an agreement is
made, the laborer will receive a wage from the capital that the capitalist already has
in his possession. According to Karl Marx
In a capitalist society, Mrs. Warren
in Wage-Labour and Capital, “wages are
makes the choice to abandon
that part of already existing commodities
her dignity and morality for the
with which the capitalist buys a certain
chance to increase her income
and station in life. amount of productive labour-power” (19).
In the prostitution industry, the prostitutes
are laborers and the brothel owners are capitalists. Capitalists make their money
from the efforts of their laborers in exchange for a pre-determined wage because
“the cost of production of labour is really the cost of production of the labourer,
and therewith of his labour-power” (Marx 10). Through this relationship, capital
supports the ability to hire workers and pay wages, and wage-labor helps increase
or sustain the capital. Prostitution is not an industry that one dreams of entering, but
it is undeniable that there is a fortune to be made in this profession. In a capitalist
society, Mrs. Warren makes the choice to abandon her dignity and morality for
the chance to increase her income and station in life; this choice allows her the
opportunity to become a successful, independent businesswoman who is able to
afford a college education for her daughter. Her humble beginnings, as well as the
example of jobs held by her sister and half-sister, aid this decision.
Mrs. Warren’s mother was a businesswoman who “had a fried-fish shop
down by the Mint, and kept herself and four daughters out of it” (Shaw 247). She
states that her two half-sisters had respectable jobs:
[O]ne of them worked in a whitelead factory twelve hours a day for nine shillings a week until she died of lead poisoning … the other was always held up
to us as a model because she married a Government laborer in the Deptford
victualing yard, and kept his room and three children neat and tidy on eighteen
shillings a week—until he took to drink. (247)

Mrs. Warren does not think the effort her half-sisters put into their jobs was worth
it, nor that it was reflected in their pay. Mrs. Warren notices a discrepency, which
Marx explains as an imbalance between capitalist and worker: “The work is paid
for less in proportion to the net gain which it yields to the capitalist . . . the power
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of the capitalist class over the working class has grown, the social position of the
worker has become worse, has been forced down still another degree below that of
the capitalist” (37). When Mrs. Warren runs into her full-blooded sister at a bar, her
sister asks, “What are you doing there little fool? Wearing out your health and your
appearance for other peoples’ profit!” (Shaw 248). Mrs. Warren’s sister seems to be
living extremely well, and Mrs. Warren explains that she is a prostitute working to
save money to buy her own brothel in Brussels. Mrs. Warren then accepts the offer
to go into business with her sister and starts making a large amount of money. When
her daughter, Vivie, asks her why she got involved with the prostitution business,
Mrs. Warren tells her it is in the interest of saving money:
But where can a woman get the money to save in any other business? Could
you save out of four shillings a week and keep yourself dressed as well? ... [O]f
course if you are a plain woman and can’t earn anything more; or if you have a
turn for music or the stage, or newspaper writing: that’s different. But neither Liz
nor I had any turn for such things: all we had was our appearance and our turn
for pleasing men. Do you think we were such fools as to let other people trade in
our good looks by employing us as shop-girls, or barmaids, or waitresses, when
we could trade in them ourselves and get all the profits instead of starvation
wages? Not likely. (Shaw 249)

A woman in the Victorian Era had to sacrifice a part of herself to earn enough
money to survive and to live relatively well if she were not married. Mrs. Warren’s
explanation of why she enters the industry relates to Weber’s The Protestant Ethic
and the “Spirit” of Capitalism. Weber writes that one needs to be idle while striving
to work for the glory of God. He claims that all people have a station in life where
they can perform a job that they were born to have. In Mrs. Warren’s case, she
clearly believes that there is no option other than to sell her labor power through
prostitution. According to Weber, “The span of life is infinitely short and precious,
and must be used to ‘secure’ one’s own
Mrs. Warren begins to create a
calling” (106-107), with the calling being
business plan for her life that
“exclusively the fulfillment of innerworldly goes beyond making a living. She
duties which arise from the individual’s
wants to create a mini-empire of
station in life” (29). Mrs. Warren admits, respectable brothels.
“I should have been a fool if I had taken to
anything else” (Shaw 250). With her sister’s help, Mrs. Warren begins to create a
business plan for her life that goes beyond making a living. She wants to create a
mini-empire of respectable brothels. This economic strategy is unusual for women
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of her time, and she knows this.
Making the leap from a laborer to a capitalist is difficult, but Mrs. Warren and
her sister manage to “work and save and calculate just like other people; elseways
[they would] be as poor as any good-for-nothing drunken waster of a woman that
thinks her luck will last forever” (Shaw 249). With this motivation and wisdom on
her side, Mrs. Warren is able to save enough money to provide a college education
for her daughter through the profit she receives from her laborers. Her accruement
of laborers is only possible through her saving habits and an investment by her
companion, Crofts. He invests capital in her brothel and becomes a business partner
who does not do anything except collect profit.
Mrs. Warren provides alternative capital, which, according to Marx, is
“not only a sum of material products, it is a sum of commodities, of exchange
values, of social magnitudes” (29). Experience of the industry provides valuable
knowledge of its interworkings, and Mrs. Warren is able to provide that as her
alternative capital. She rises from the working class able to see which business
techniques work, what the laborers need from their employers, and the time and
temperament that is needed as an employer.
Weber might argue that, by not This knowledge will only help a capitalist
accepting to remain in the social increase profits. Mrs. Warren admits, “I
class she is born into, Mrs. Warnever was a bit ashamed really. I consider I
ren is choosing to go against
had a right to be proud of how we managed
the glory of God by pursuing her
profitable prostitution endeavors. everything so respectably, and never had a
word against us, and how the girls were so
well taken care of. Some of them did very well” (Shaw 251). She acknowledges the
relationship described by Marx: “The worker perishes if capital does not keep him
busy. Capital perishes if it does not exploit labour-power, which in order to exploit,
it must buy” (32). Mrs. Warren’s experiences at the beginning of her career enable
her to create a successful business, although it is not considered to be one with
respectable qualities.
Even though prostitution is not considered to be a respectable career in
society’s view, Mrs. Warren recognizes the opportunity to be prosperous. Weber
might argue that, by not accepting to remain in the social class she is born into,
Mrs. Warren is choosing to go against the glory of God by pursuing her profitable
prostitution endeavors. Breaking through the social constructs of dignity and
morality allows Mrs. Warren the financial privilege to send her daughter to college.
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These actions set a better example of how to rise above a low station in life and
overcome adversity.
Society’s expectations of women in the Victorian Era were extremely low.
Women were not expected to be mentally or physically strong or to have aspirations
outside marrying within or above their class. These opportunities are not available to
Mrs. Warren, so she creates her own, but the choice comes with a cost. The decision
to enter an industry that is regarded as disgraceful by the public is seemingly easy
for Mrs. Warren. She knows that she does not want to be a scullery maid or die after
working for a short time in a lead factory. She wants to better her life, even at the
risk of her reputation. She pays her dues as a
These opportunities are not
prostituting laborer and converts herself into
available to Mrs. Warren, so she
a brothel-owning capitalist, fulfilling her creates her own.
dreams of excelling in a capitalistic society.
Mrs. Warren believes she is cut out for that type of career, although her society
believes it is morally wrong, and she recognizes the opportunity to achieve a status
that single women were not expected to have on their own. Mrs. Warren works
the capitalistic system, and as Marx writes, “Capital therefore presupposes wagelabor; wage-labour presupposes capital. They condition each other; each brings the
other into existence” (32). She is smart enough to save her money, create her own
business, and rise above her original station in life.
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—This essay was written for Joy Choate’s Fall 2011 Seminar 123 class.
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Author’s Note
I’m going to be really honest with you guys. Seminar was never my favorite
class. My advisor told me to take my last Seminar as an “easy” class to break up the
rest of my difficult upper-division requirements before graduation. “Easy?” I said.
“You mean, as a nice breezy break in my schedule, you want me to take a class
that requires me to read about twelve different books, thoroughly analyze each text
with the inevitably required daily written assignments, and produce two essays of
original thought?” And he said, “Yeah. Do it in the fall.”
It was the first day of my last year at Saint Mary’s College of California,
and the first day of my last Seminar ever. I showed up to class, trying to find a seat
in the back corner (which is really hard to do when the circular table is placed in
the middle of the room) and grimaced at the thought of all the work that lay ahead
of me. As expected, the reading list was so long, the daily assignments required so
much, and I felt so over the class already.
However, I was lucky enough to be under Professor Joy Choate’s instruction.
For her daily assignments, she asked us to summarize the main point of the text,
followed by three sub-points that were each supported by a quote. These reflections,
she said, would help us when it came time to write our essays, and she was totally
right.
I remember sitting in class, discussing George Bernard Shaw’s play Mrs.
Warren’s Profession, from the Victorian Era, and feeling bad for Mrs. Warren’s
character. This older, single mother was being ridiculed by the daughter she had
single-handedly put through college. Her daughter was extremely upset and
embarrassed by her mother because she found out that Mrs. Warren had once been
a prostitute and eventually became a brothel owner. Our class was arguing whether
her daughter had any right to be mad at Mrs. Warren, since her earnings had paid for
her daughter’s education, or whether the daughter had the right to be upset because
her mother was once a floozy. While the class discussion was going back and forth,
I couldn’t help but think of Karl Marx’s Wage-Labour and Capital and his emphasis
on the difficulty of bridging the gap between laborer and capitalist. Mrs. Warren
was just a participant in capitalism, plain and simple. She started her controversial
career as a prostitute, or laborer, and rose to become a brothel owner, or capitalist.
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I came to the conclusion that Mrs. Warren was just a savvy businesswoman who
knew how to work with what she had.
A few weeks later, our class was discussing The Protestant Ethic and the
“Spirit” of Capitalism, by Max Weber. He made the argument that all people were
born into stations in life where they can perform jobs that they were born to have
for the glory of God. When that point was made, I immediately thought of Mrs.
Warren. She believed that there was no option for her to sell her labor power other
than prostitution. When I shared my idea with the class, everyone looked at me as
if I were crazy. I then decided that this was something I wanted to write about so I
could prove them wrong.
Mrs. Warren was a single mother in the Victorian Era who wanted to rise
above her station in life and made the sacrifice to shed her dignity and morality to
provide a college education for her daughter. Most people may still think of her
as a “hooker,” a prostitute, or a whore, but I’ll always think of her as a smart and
successful businesswoman.
Thanks to Professor Choate, I was encouraged to explore this contentious
topic. Her guidance through the readings helped me focus my thoughts, linking back
to those daily assignments. She gave me the freedom to draw my own conclusions
about these texts, which ended up making Seminar my favorite and most rewarding
class last semester.

—Emily Hill
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Writing Process Guide
Professor Joy Choate
Seminar 123
Fall 2011
19th & 20th Century Thought
The Writing Process:
Daily assignment
o Identify main point (in student’s own words) and add three
supporting points with appropriate quotations from the text.
§

Daily assignments provide the groundwork for writing the midterm essay.

§

Two copies must be brought to each class: one for
the professor, one for the student to use in smallgroup and large-group conversations.

Small-group conversations that feed into large-group conversations
o First 20 minutes of class are devoted to small-group discussions (we had small groups of three, selected by “counting
off” at the beginning of each class).
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§

In small groups, students decide on ONE meaningful question to put forth to the large group as a
means of inspiring conversation. Their daily assignments are helpful in this process.

§

Each small group is responsible for facilitating the
conversation related to its question.

§

At the end of class, students vote on which small
group inspired the best conversation, and we identify three key ideas or concepts that we want to take
away with us from the reading and conversation.

Emily Hill

Large-group conversations that feed into essay ideas
o Each small group is given seven minutes to inspire and
facilitate a conversation in the large group based on the
question put forth by the small group.
§

Other small groups are encouraged to initiate additional questions and supporting conversation as the
discussion progresses in the large group.

§

Sometimes the small groups transition naturally
from one question to the next; sometimes the small
group leading the discussion has to invite another
small group to offer a new question.

§

We tend to have lively large-group conversations,
and the class goes by very quickly.

About five weeks into the semester, we stabilize the small groups, and they stay
with each other through midterm, when the main essay is due
o The purpose of stabilizing the small groups is threefold:
§

The students in each small group help each other
identify good essay ideas and topics from their daily
assignments.

§

The students in each small group become “readers”
and providers of feedback to the other students in
their group during the outline and first-draft phases
of the writing process.

§

Once the midterm essay is turned in, the students in
the small groups prepare a short summary of each
essay for each other from within the small groups,
and they have to present the summary of one of
their group member’s essays to the larger class so
we have the opportunity to hear many ideas.
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After midterm, we devote the first fifteen minutes of class to hearing the essay
summaries prepared by the small groups
o The larger group’s task is to listen to the summaries with
curiosity and to ask interesting follow-up questions to the
author of the essay.
o We had seven groups, so it took us seven class periods to
hear the summaries prepared by each group.
o This is important groundwork for the final-exam essay.
Post-midterm daily work
o Once the midterm essay is turned in and the midterm
grades are finished, we shift from daily writing assignments
to daily quizzes.
o Quizzes are composed by me and consist of four questions,
each worth 25 points. Sometimes I add a bonus question for
an additional ten points.
o Quizzes are graded in class, on the honor system, and then
turned in to me for review.
o As we are grading the quizzes—out loud in class—discussions often emerge. These are encouraged.
Post-midterm small and large groups
o We continue the small-group model to facilitate conversation, but we return to random selection of small groups by
counting off.
o By now, the students are familiar with the process, and the
class moves along with ease.
o At this point, each small group is asked to identify a key
point or take-away at the end of each class.
o This leads us into the final-exam essay.
26 • The Undergraduate

Emily Hill

The final-exam essay is a reflection paper
o Each student must identify three concepts, ideas, revelations, or points of inspiration to write about in the final reflection paper. These ideas must be important to the student
and relate to his or her life in a meaningful way.
o They must explain what the idea is, where it came from
(textual support, small-group and large-group conversations, life experience, etc.), and why it’s important.
o Relating concepts, ideas, revelations, or points of inspiration discovered in Seminar to personal experiences or current events is strongly encouraged.
o In our final class period, each student comes to class “in
persona” as one of the authors we’ve read. Students respond in the “great conversation” as they believe the author
would have responded.
o Each semester, I’m amazed at the beautiful essays I receive
at the end of the term.
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A Reflection by a Writing Across the Curriculum Adviser

Revision Facilitators

T

he Collegiate Seminar essay is a tricky assignment—an intellectual call
to arms. There are many elements that writers must juggle, including
professors’ prompts, complex class discussions, and the heavy load of
intricate texts on Western thought. It is a challenge just to read, comprehend,
and speak intelligently about these texts in class. On top of all this, it is an even
greater challenge to write analytically about these complex works.
We see a lot of Seminar essays in the Center for Writing Across the
Curriculum. As writing advisers practicing minimalist tutoring, we invite students
to sit next to us here in CWAC, ensuring that the pen always remains in the students’
hands. We are revision facilitators: it is our job to ask questions, get the students
talking about their writing and ideas, and offer students the tools they need to revise.
When I work with a student at the Center, I always start by asking what the
essay is about—what the essay is setting out to prove, argue, or explain. I imagine
the student’s answer as a launching board, a place to which the student and I will
return as we work through the essay. It is something that might even change by the
end of our session, as we discover and unearth main points that may or may not
support what the student intends to say.
Every time a student begins to read an essay out loud, I am amazed by the
self-editing that takes place without any help from me. By listening to the way written
sentences sound when spoken, a student often catches typos and grammatical errors
very quickly. If a student stumbles over a sentence, we’ll take a closer look at the
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way it is constructed and how to make its structure more clear. For many writers, I
think, there exists a disconnect between the way one speaks and the way one writes.
When writing essays, many students attempt to use an “academic voice” because
they want their sentences to be dignified, important, pretty. But this can lead to overwriting and convoluted sentence structure. When I see this in an advising session, I
like to ask the student to turn the paper over and, without peeking at the words, tell
me what the sentence means. More often than not, the way a student vocalizes the
thought behind a sentence is both clear and grammatically correct. For example, I
find that sentences written in a passive voice are spoken in an active voice.
And then there are the main points of the essay to consider. At the end of
each paragraph, the student and I will talk about the main ideas presented in the
paragraph and how these points connect to the thesis. Sometimes, a paragraph will
have two main ideas, or three, or none at all. But by identifying these main points, it
becomes clear which paragraphs need to be split, combined, cut, or expanded. At the
end of the session, we will have created a map—a post-outline of the student’s essay
consisting of all the main ideas. From here, we can play with the essay’s structure
and re-organize the paragraphs so that there is a coherent flow of ideas. And finally,
with this post-outline, we can reconsider the thesis statement or construct a new
one. In a way, it is like working backward in order to move forward.
The Newman award winners in this issue of The Undergraduate discussed
their essays with CWAC writing advisers, just as professional writers work with
editors before publication. The student writers came to CWAC with wonderful
essays—essays that had been selected as finalists. But the writers were willing to go
back to their papers and look for ways to make their sentences, ideas, and arguments
even better. And that, I think, is the truest sign of a great writer. Because a lot of the
time, the best writing, the most important writing, happens during revision.
—Writing Across the Curriculum Adviser Anna Gates
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The Undergraduate
Call for Submissions for 2013
Writing: We are, for the first time, accepting essays from all four Collegiate
Seminars, as well as Seminar 110 and 144, for the Newman Awards and
publication in The Undergraduate 2013. In addition to recognizing the
traditional argumentative essay, we are implementing a new category. The
Alternative Award will honor a piece in the form of a dialogue, letter, chapter
re-written from the perspective of another character, or other alternative
genres that require rigorous writing skills and sophisticated understanding
of Seminar readings and that spring from the spirit of the great shared
conversations students enter.
The essays must be nominated by a faculty member. Please submit your
students’ best Seminar writing as email attachments to Elise Miller:
emiller@stmarys-ca.edu.

Art: We are, for the first time, accepting submissions of artwork for the
cover and interior of The Undergraduate 2013. Please submit digital files
of any medium of artwork, with your contact information and small bio, to
waccenter@stmarys-ca.edu or in person to the Center for Writing Across the
Curriculum, Dante 202. We welcome both portfolios and individual pieces.
Artwork may be submitted by any student or faculty or staff member.
The deadline for both writing and art submissions is Dec. 31, 2012.
The work may have been produced any time during the 2012 calendar year.

